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The purpose of this study was to examine the English
Department students’ perceptions of flipped classroom
implementation in a Semantic class at one public university in
Indonesia. The data were gathered through a mixed method
with questionnaires and interviews as the instruments. The
researcher analysed the quantitative data using SPSS and
displayed the qualitative data as supporting data. The sample
for the quantitative method was 79 students from class A and B
batch 2019 English Department at that university. Then, 10
students for the qualitative method were randomly from those
classes. The results of quantitative data in this study showed
that the English Department students at the university under
investigation that university have a positive and good
perception of the flipped classroom implementation in
Semantics learning. In addition, the results of the qualitative
data also showed positive responses that students believed the
flipped classroom is an interesting method that helps them
understand the materials better, increases their motivation to
study, trains them to become independent learners, and
improves their confidence in learning. Additionally, the flipped
classroom was found to be an effective strategy in teaching and
learning Semantics at the English department at one of the
universities in Indonesia. Therefore, the lecturers have to
consider to apply that method. Also, this method not only can
be implemented in English classes but also in other courses.

INTRODUCTION

Given the circumstances of the COVID-19 pandemic, the educational process
necessitated multiple adjustments to align with health protocols. One of the adjustments
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is to minimize the duration of social interaction, which greatly affects study hours. As a
result, the effectiveness of in-class learning is threatened to decline. In general, there is
growing doubt surrounding the efficacy of conventional in-class learning as a result of
certain factors. One such factor is the potential slowness in delivering information or
revisiting topics that students have already acquired proficiency (Goodwin & Miller,
2013 as cited in Souza & Rodrigues, 2015). Additionally, students are deprived of active
participation in the learning process, in the conventional class they listen to the
explanations given and take notes, leading to a passive educational experience within the
classroom setting (Khalaf et al., 2018). While in the flipped classroom students learn the
material by themselves and doing discussions. So, they were become actively participated
in the learning process. However, this method is parallel with constructivist learning
theory which says that students learn a lot through doing things, discovering,
investigating, and experimenting with new concepts (Mensah, 2015).

The concept of a flipped classroom entails the utilization of supportive technologies
within a learning system. In this learning model, students engage in pre-class activities
such as watching video lectures and utilizing other resources at home, before actively
participating in the in-class learning environment (Mubarok et al., 2019). This approach
combines self-directed learning with in-person classroom interactions. By leveraging
technology, flipped classrooms aim to enhance face-to-face learning and foster active
engagement, placing the students at the core of the learning process. Reviewing materials
before class, employing numerous modes of meaning-making, and peer teaching are just
a few of the flipped learning activities that can provide students with more time for
learning and enhance agency (Carhill-Poza, 2019).

Flipped learning, as defined by the Flipped Learning Network (Flipped Learning Network
(FLN), 2014), is an instructional approach that involves a shift in direct teaching from the
traditional group learning space to the individual learning space. This transition leads to
the transformation of the subsequent group setting into a vibrant and interactive learning
environment, where the teacher assumes the role of guiding students in applying concepts
and fostering creative engagement with the subject matter. In essence, flipped learning
involves a combination of pre-class activities completed at home and in-class activities
conducted at school (Hwang, Lai, & Wang, 2015 as cited in Fauzan & Ngabut, 2018).
Then, through involving a variety of activities, this method allows teachers to be creative
in the classroom, and classroom time can be spent on collaborative and active learning
(Allen et al., 2007). In the flipped classroom, teachers are able to create online materials
that would normally be given in the classroom by uploading them to video-hosting sites.
As aresult, classroom sessions offer a versatile space where an array of learning activities
can take place (Simpson & Richards, 2015 as cited in Fauzan & Ngabut, 2018).

In addition, Yavus and Ozdemir (Yavuz, F., & Ozdemir, 2019) claim that the
incorporation of a flipped classroom approach in the teaching and learning process can
yield several benefits. Teachers can gain deeper insights into their students' challenges
with instruction and learning styles, allowing them to tailor and update the course
curriculum to better suit their students’ needs. Moreover, the availability of course
materials around the clock provides greater flexibility for students. This leads to more
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effective, efficient, and creative utilization of classroom time (Aygicek & Yelken, 2018).
Additionally, student engagement in the learning process is likely to increase, resulting
in a greater appreciation for the approach, the classroom, and the teacher's efforts.
Students also tend to enjoy the learning experience more and find it easier to comprehend
the concepts being taught (Thinh & Sidebar, 2021).

Although it is expected to be a solution to reach the student’s participation in the learning
process, the flipped classroom model is still new in the English Department at one of the
universities in Indonesia and it is the first time applied in Semantic class through online
learning. As students’ evaluations of their experiences help them understand the
usefulness and convenience of a new teaching model, it is essential to determine students’
perceptions of flipped classroom implementation.

Perception itself was a thinking process that all humans experience in order to understand
their surroundings by analyzing, hearing, seeing, experiencing, and smelling (Toha, 2003
as cited in Wijayanti, 2016). Perception refers to the act of forming judgments or
viewpoints regarding something. According to Robbins (2001), the process of perception
involves individuals organizing and interpreting their sensory impressions to attribute
meaning to their surroundings. According to Pickens (Pickens, 2005), Perception can be
regarded as a direct response or acknowledgement of something. Additionally, Langton
& Robins (Fauzi & Muljanto, 2021) describe perception as the process through which
individuals arrange and interpret sensory impressions to assign meaning to their
environment.

Perreault and McCarthy (2005, as cited in Amodu, 2007), provided an additional
definition of perception, describing it as the process of acquiring and analyzing
information from our surroundings. This definition emphasizes that perception is an
ongoing process rather than a singular action, as we continually gather and evaluate
information from what we observe. In contrast to dualists who maintain that the human
mind exists separately from the body, Merleau-Ponty held a different viewpoint. He
differed from realists as well, who believe that the world is accepted as it is, without
subjective interpretation. They find an appropriate balance by indicating that the human
body's sensory nature produces and organizes information through our senses. He
claimed that higher intellectual thought processes are founded on perceptual frames.
(Amodu, 2007).

As a whole, perception encompasses the cognitive and mental processes through which
individuals respond to stimuli and their environment. These responses occur within the
realm of conscious awareness, as people utilize their sensory receptors to receive and
process incoming information. The resulting interpretations form meaningful perceptions
about the stimuli at hand. Moreover, perception involves the subjective interpretation of
objects, events, or information, influenced by an individual's unique life experiences. As
the brain processes these experiences, it gives rise to distinct impressions that can vary
from person to person (Lele, 2019).
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The primary objective of this study was to explore students' perspectives regarding the
utilization of flipped classrooms in a semantic class. Understanding students’ perceptions
holds great significance in the teaching and learning process, as it allows teachers to gain
insight into their students' learning styles, interests, and other factors that can impact their
educational outcomes.

Several previous studies on the topic under investigation have been carried out in various
locations. For instance, Maharani (2019) conducted a study focusing on students’
perceptions of flipped classrooms in Indonesian undergraduate EFL writing performance.
The study revealed that in the competence aspect, the students perceived that flipped
classrooms were beneficial for their writing competence.

Another study by Yacout (2016) explored nursing students’ perceptions towards the
flipped classroom educational strategy, and it was found that the majority of students have
a positive perception towards the flipped classroom educational strategy. Thaichay &
Sitthitikul (2016) conducted a previous study, which similarly indicated that the students
were pleased with flipped classroom instruction as beneficial to their grammar learning
as well as improving their language accuracy.

Overall these studies have similar results and suggest that flipped classrooms can be an
effective teaching method for English language learning for students although they all
had different contexts, research methodologies and subjects. The context of the relevant
studies and this research are different because this research highlights the implementation
of flipped classrooms in semantic classes using supporting technology which is video
lectures.

METHODOLOGY

A mixed-method approach was employed in this research to explore the students'
perceptions of flipped classroom implementation. The researcher utilized this method in
order to gain a comprehensive understanding of the subject. Creswell and Clark (2018 as
cited in Dawadi et al., 2021) define mixed-method research as a study design that
incorporates both qualitative and quantitative methods throughout the research process,
guided by philosophical assumptions that shape data collection and interpretation. It is a
research strategy that harnesses both quantitative and qualitative information to provide
a more comprehensive analysis.

This research was conducted at the English Department at one of the universities in
Indonesia from May to November 2022 through a set of questionnaires in Google form
and interviews. For the questionnaire, there are 77 respondents from class A and class B.
For the interview, the sample is 12% of the questionnaire's sample because it's considered
sufficient to support the main data (Small, 2011), which is 10 students from both classes
that were selected randomly.
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The researcher used a questionnaire as primary data for this research. This research used
an online questionnaire through Google Forms. The questionnaire in this research is
adapted from a questionnaire designed by Haghighi et al (2019). The questionnaire
included 28 items which are divided into 2 levels, namely the pre-class stage, and the in-
class stage (usefulness, autonomy, engagement, satisfaction, motivation, and anxiety).
This questionnaire has been checked for validity and reliability tests in order to determine
its accuracy and consistency. Meanwhile, the interview was the supporting data collected
after the students participated in flipped learning via Zoom conference. This interview
was intended to look deeply into students' perceptions, which will strengthen and clarify
the reasons for responding to the questionnaire. This interview used a structured interview
in which each respondent was asked the same question and then the researcher recorded
it.

After collecting data through a questionnaire and interview, both data need to be
analyzed. The data from the questionnaire were analyzed using descriptive statistics.
Also, to explain the student’s perception of the flipped classroom, the researchers used a
5-point Likert scale which can be interpreted as follows:

Table 1
Likert scale interpretation

Scale Range Value Verbal Interpretation
5 4.50-5.00 Very High
4 3.50 - 4.49 High
3 2.50 - 3.49 Moderate
2 1.50-2.49 Low
1 1.00-1.49 Very low

(Somera, 2010)

Furthermore, the interview was analyzed by using qualitative data analysis. According to
Miles and Huberman (Musthachim, 2014), the process of qualitative data analysis is
divided into 3 steps: data reduction, data display, and conclusion drawing and
verification. Firstly, the researcher reduced or classified the items that needed to be
questioned by the students. Then, the researcher interviewed the students and displayed
the interview data. Last, the researcher concluded what students’ perceptions of the
flipped classroom based on their answers from the interview.

FINDINGS

In this section, the researcher presents the findings which involve 7 variables consisting
of the Pre-class stage, usefulness, autonomy, engagement, satisfaction, motivation, and
anxiety which are parts of the in-class stage.

International Journal of Educational Best Practices (IJEBP) ISSN: 2581-0847
Vol 8 No 1 April 2024
DOI: 10.32851/ijebp.v8n1.p21-37



26

Pre-class

The pre-class stage was one of the important points in flipped learning. In pre-class
activities, students watch the video lectures in order to understand the material.

Table 2
The mean score of the pre-class category

No Statement Mean Category
1 I like watching the lessons on video 4.31 High
2 | feel that watching video lectures and taking note .
: g . 4.22 High
contribute efficiently to my learning
3 -
The !esson on \{lc_ieo lectures help me be ready to 417 High
face in-class activity
4 - - -
I try to learn as much as possible while watching the 4.95 High
video lectures
Overall Mean Score 4.23 High

Table 2 shows that from 77 respondents, the overall mean score was 4.23. The highest
score was statement 1, the mean was 4.31. This score is included in the 'high' category.
While the lowest score was statement 3, the mean was 4.17, which also indicates the 'high'
category. The following are some of the students’ expressions for pre-class activity.

| think it’s worth it to have a pre-class activity because by watching the video,
we have more understanding of the material and we will be ready to attend the
class. (S8)

| think it’s very worth it because we know what we're gonna learn in the classroom.
(S2)

There was a video provided before the main course, | personally think it’s worth
it to have a pre-class activity (S1)

From the interview, students expressed that it’s worth it to have pre-class activity because
it makes them ready to attend the class and they stated by watching video lectures before
the class they have more understanding of the material.

Usefulness

Usefulness is the first indicator in the in-class stage. This indicator examined that using a
flipped classroom in semantic class can help the students understand the material.
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No  Statement Mean Category

1 | learned more and better in flipped classroom instruction than 370 Hiah
with traditional lecture-based instruction ' g
In a flipped classroom, learning foundational content (by

2 watching video lectures) prior to class greatly enhances my 3.94 High
understanding of the materials
The flipped classroom that has content delivery outside class

3 (video lectures and problem-solving in class is an instructional 3.99 Hidh
method that is appropriate to support my understanding of the ' g
materials

4 Learn_mg in a flipped classroom allows me to prepare for my 3.97 High
class in advance
Overall Mean Score 3.90  High

As shown in Table 3, the overall mean score was 3.90. Statement 3 received the highest
score, with a mean of 3.99. This score falls into the 'high' category. While statement 1
received the lowest score, the mean was 3.70, also in the 'high' category. Below are the
students’ answers for the usefulness indicator.

From my experience, it helps me. The video really helps me in understanding
the material. (S10)

| think it’s very helpful. It helps students to prepare the class. So, it won’t be
like an empty glass. (S6)

Yes, it’s really help me to understand the material, | can re-watch the video if |
think I don’t really understand about the material.

Based on the interview, students said that the video that was provided in the pre-class
stage was helpful for in-class activity. They expressed that it helps them in understanding
the material and prepare for the class.
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Autonomy

This indicator was about whether the flipped classroom can help the students easy or not
in the learning process. Also, this indicator examined how flipped classrooms make
students become autonomous learners.

Table 4
The mean score of the autonomy category

No Statement Mean Category

1 With flipped clas_s_rqom exercises, I've improved 378 High
my self-study abilities.

9 I ha\_/e extra time to practice the material because 388 High
of flipped learning.
Since | get quick feedback, I find studying the

3 topic in flipped classes to be more convenient 3.99 High
and simple.

4 In my fllpped classroom learning tasks, I put in 382 High
more time and effort than normal.
Overall Mean Score 3.86 High

From Table 4, the overall mean score for the autonomy indicator was 3.86. Statement 3
had the highest mean score of 3.99. This score is in the 'high' category. Statement 1 had
the lowest score, although the mean was 3.78, but still in the 'high' category. Here are
some expressions for autonomy indicators.

It’s more meaningful for me because we have learned by ourselves when
watching the video and in the class, we can discuss together, if we still didn’t

understand the material we can also confirm with the lecturer. (S4)

| feel very easy to understand the material because we can replay the video as
many as we need. (52)

The flipped classroom make the class become easier. (S10)
The interview revealed that students feel easy using flipped classrooms because they can
learn by themselves and discuss it together. Then, they stated that the subject was easy to
understand because they could re-watch the video given in the pre-class activity.

Engagement

This section focused on assessing the level of student engagement with their learning
through the videos provided by the lecturer in the flipped classroom.
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Table 5
The mean score of the engagement category

No  Statement Mean Category

With flipped classrooms, we have more opportunities to

1 ; o 3.81  High
engage in class activities than ever before.

5 I had_more opportunities to engage with other kids thanks to 395  High
the flipped classroom.

3 The flipped cIassroom IS more interesting than traditional 406  High
classroom education.

4 I am generally pleased with the flipped classroom 395  High
experience.
Overall Mean Score 3.94  High

Table 5 revealed that from 77 respondents, the overall mean score was 3.94. Statement 3
received the highest score, with a mean of 4.06. This score is included in the 'high'
category. While statement 1 received the lowest score, the mean was 3.81 which also
included in the 'high' category. The following are some of the students’ expressions for
engagement indicators.

Flipped classroom facilitate students more focused in comprehension, and it gives
individually responsibility for assignment and team work. So, flipped
classroom is more engaging. (S6)

Compared to regular class, in regular class just lecture explain, students hearing.
While flipped classroom students do it by themselves, it’s more interesting and
engaging. (S7)

| think flipped classroom is more engaging and it can make us easy to understand
the material. (S2)

From the interview, students stated that compared to regular classes, flipped classrooms
were more engaging because they could learn by themselves and they had individual
responsibility for teamwork.

Satisfaction

The next indicator was satisfaction. This indicator contains students’ satisfaction with the
flipped classroom implementation in semantic class.
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The mean score of the satisfaction category
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No Statement Mean Category
| discovered that adhering to the flipped classroom methods )

1 o 3.92 High
made me feel very satisfied personally.
I'm happy with the style and organization of the course

5 materials, and | anticipate using flipped classrooms for 3.82 Hiah
additional disciplines in the future. | wish more lectures ' g
followed this approach.

3 I was_exmted to view the videos and other materials assigned 3.91 High
for this course before class.
| was inspired to take the topic more seriously by the flipped )

4 : 3.81 High
classroom's structure and approach.
Because of the flipped classroom, | am more driven to study i

> the material. 3.82 High
Overall Mean Score 3.85 High

Table 6 shows that from 77 respondents, the overall mean score was 3.85. The highest
score was statement 1, the mean was 3.92. This score is included in the ‘high’ category.
While the lowest score was statement 4, the mean was 3.81, which also indicates in the
‘high’ category. Below are some students’ expressions for satisfaction indicators.

Sure, | satisfied with this method because it is flexible. | could replay the video

anytime. (S1)

| feel satisfied with the result after having this method is better, and it’s easier to

understand the material when using flipped classroom. (S10)

Yes, of course | feel satisfied with flipped classroom. (S5)

According to the interview, students were satisfied with the flipped classroom. They said
that flipped classrooms were flexible because they could learn anytime.

Motivation

This indicator was about whether flipped classroom activities can motivate the students
more than before to learn Semantics.
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Table 7
The mean score of the motivation category

No Statement Mean Category
I was inspired to spend more time studying the topics by the .

1 . 3.96 High
structure and style of flipped courses.
Because of the previous preparation, using flipped learning i

2 . 3.95 High
decreases the sense of anxiety and stress.

3 II never consider the repercussions of failure due to flipped 390  High
earning.

4 When th_e class isin the structure of a flipped classroom, | don't 379 High
feel anxious or irritated.
Overall Mean Score 3.90  High

Table 7 shows that the overall mean score was 3.90. Statement 1 got the highest score
which was 3.96. Meanwhile, statement 4 had the lowest score, which was 3.79. Although
it was the lowest score, it was still categorized into the ‘high’ category. Here are some
students’ opinions on motivation indicators from the interview.

I feel motivated to learn anything using flipped classroom because we can learn
the material in pre-class and we divided into small group and I like to do it. (S3)

| feel very motivated because in the flipped classroom usually the lecturer gives
task in the class. | think it push me to prepare the answer of the task. (S8)

Yes, | feel motivated because in the flipped classroom we are divided into groups
and discuss it and we can express our thought. It’s motivated me a lot. (S9)

In the interview, students perceived that they feel motivated when using a flipped
classroom because in the flipped classroom, the lecturer usually gives a task or quiz. So,
it pushed them to learn more about the material. Furthermore, the students expressed a
sense of enhanced motivation and increased participation in both pre-class and in-class
activities as a result of the flipped classroom approach.

Anxiety

The final aspect examined the role of the flipped classroom in alleviating students' anxiety
and apprehension through its pre-class preparatory program.
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Table 8

The mean score of the motivation category

No Statement Mean  Category

1 With flipped _c_Ia}ssroom exercises, I've improved my 3.90 High
self-study abilities.

5 I have extra time to practice the material because to 357 High

flipped learning.
Since | get quick feedback, I find studying the topic in

flipped classes to be more convenient and simple 3.43 High

Overall Mean Score 3.63 High

As shown in the table, the overall mean score of these items was 3.63. The highest score
was statement 1 with 3.90. The lowest score was statement 3 with 3.43. But all the scores
are included in the ‘high’ category.

It is contrast with what you say, | feel happy and enjoyed the class when using
flipped classroom. (S5)

| never feel like that, 1 feel more comfortable, enjoyed during the flipped
classroom because it’s very fun for me when discuss the material with friends. (S4)

No, I don’t feel any anxiety when learn with flipped classroom because | enjoy it
and | can review the material before the class. (S3)

From the comments, the students revealed that they enjoyed the class when using flipped
classroom. They considered that they were well prepared for the class which caused them
to be more confident to express their opinion in in-class activities.

DISCUSSION

The research findings indicated that students had a positive perception of the pre-class
stage of flipped classroom implementation in the Semantic class. This implies that
students acknowledged the beneficial role of video lectures in facilitating the learning
process. This finding aligns with a study conducted by Soraya et al. (2022), which also
found that students held favourable attitudes towards the use of videos for English
learning, adding that as a medium, video is effective, flexible, and practical for English
learning. Purwanti et al (2022) stated that the students believed because of the videos,
they felt that they were more engaged in following the class. They also said that the
video was useful because it helped them be prepared, confident, and relaxed in class.
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Moreover, the use of video lectures served as a motivational factor for students,
encouraging their active participation in both pre-class and in-class activities.

The findings of the study also revealed that students held positive perceptions regarding
the implementation of the flipped classroom during the in-class stage. They agreed that
by watching video lectures at home first and then discussing the material in the classroom,
the learning process is more useful, engaging, and satisfying. Also, according to the
students' feedback, the flipped classroom approach empowered them to be more
autonomous, motivated, and confident in their learning journey during the Semantics
class. Aljaraideh’s (2019) study discovered a similar finding. According to his research,
students at private Jordanian colleges had positive perceptions of the flipped classroom.
He believes that implementing flipped classrooms in higher education encourages
students to become more engaged in the classroom and improves their knowledge. As
stated by Rahayu et al. (2022) the implementation of flipped classrooms has been found
to contribute to students' improvement in various areas such as knowledge acquisition,
skill development, self-learning ability, study satisfaction, critical thinking, and problem-
solving skills. This finding aligns with a recent study conducted by Purwanti et al.
(Purwanti et al., 2022), which demonstrated that the utilization of flipped classrooms
resulted in enhanced learning outcomes specifically in the context of Semantics.
According to the findings, students who learn English in a flipped classroom online
exceed their non-flipped students in a variety of significant ways.

The interviews conducted in this study unveiled that a significant majority of students
expressed a preference for the flipped classroom model due to its ability to inspire and
motivate them in their learning. These findings are in line with the results of Xiu and
Thompson (2020), who discovered a positive correlation between the implementation of
a flipped classroom and enhanced motivation towards learning performance. These
encouraging findings provide support for advocates of the flipped classroom teaching
strategy. That means the flipped classroom increases the students’ motivation, which
obviously also increases their learning performance. Chou et al (2021) also claimed that
compared to traditional teaching, flipped classroom enhance not only students’
motivation but also their learning attitude. It encourages them to be more focused and
cooperative during learning (Suo & Hou, 2017).

Furthermore, based on the interview, the students claimed that they were interested in
participating in the learning process. Then, flipped classrooms increased their
engagement and motivation. (Li & Li, 2022). The reason is because the students are more
prepared for the classroom as they have learned the topic they are about to study
generally. Thus, the application of a flipped classroom approach encourages students to
become active participants in the learning process (Jamaludin & Osman, 2014).

Overall, these studies have similar results and suggest that flipped classrooms can be an
effective teaching method for English language learning for students although they all
had different contexts, research methodologies and subjects. The context of the relevant
studies and this research are different because this research highlights the implementation
of flipped classrooms in semantic classes using supporting technology which is video
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lectures. However, teachers may face challenges when implementing this approach due
to various factors such as lack of resources or student resistance. Therefore, it is important
for teachers to carefully consider these factors when deciding whether or not to implement
a flipped classroom approach in their English language classes.

CONCLUSION

Based on the findings of this research, there are a couple of conclusions that can be drawn.
Firstly, the students believed that the flipped classroom is an interesting method that helps
them understand the materials better, increases their motivation to study, trains them to
become independent learners, and improves their confidence in learning. In short, the
English Department students at one university in Indonesia have a positive and good
perception of the implementation of flipped classrooms for Semantics learning.

So, the researchers put forward recommendations for consideration. For the students, the
researchers would suggest they be more active and participate more in the classroom
because as found in this research, the flipped classroom strategy can help the students to
be confident in class discussion. For the lecturer, based on the research findings, the
flipped classroom was found to be effective in teaching and learning Semantics at the
English department at one of the universities in Indonesia. Therefore, it was
recommended for the lecturers to apply it because a flipped classroom was one of the
methods that can improve students’ understanding. Also, this method not only can be
implemented in English classes but also in other courses.
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